Introduction
There is much to be gained by students learning together in a multidisciplinary environment� Enabling students to interact in a multidisciplinary clinical setting enhances their opportunity to learn from each other, their supervisors from different disciplines and from their experiences with clients� As well as "formal" learning opportunities which take place in the classroom, seminar environment, or in one-to-one instruction with a clinical supervisor, students working in a clinical setting have a range of opportunities to be exposed to informal, or incidental learning� This is learning that occurs in an opportunistic, unplanned and often, serendipitous fashion� This paper reflects on incidental learning opportunities that have been observed to take place in a multidisciplinary clinical setting, specifically between law, social work and business students� These reflections come directly from practice experience at the Monash-Oakleigh Legal Service, operated by the Faculty of Law at Monash University in Melbourne, Australia�
Originally established as a pilot project in 2010, the multidisciplinary clinic runs two client intake sessions per week throughout the year, involving approximately 65 students from three disciplines on a yearly basis� The students interview clients in a team (law, social work and finance) and the supervisors also sit together as a team to advise the students� The Legal Service has a generalist practice, dealing with a diverse range of matters such as car accidents, crime, family law, debt, neighbour dispute and traffic infringements� Since its inception, students graduating from the clinic, and their supervisors, have been surveyed about their views regarding their participation in multidisciplinary clinical education� Accordingly, one of the main themes that has emerged from these surveys is that students are learning a great deal that supervisors are not necessarily directly teaching them-that is, much "incidental" learning is taking place from the cross-fertilisation between students and supervisors of different disciplines, during the clinical experience at the Legal Service� There was also incidental learning that took place among the supervisors of the different disciplines, with supervisors stating that they gained knowledge and insights into each other's disciplines� These were both unexpected outcome of the multidisciplinary clinical methodology, but outcomes which are much welcomed by clinical educators� This paper will first attempt to define and describe incidental learning� It will then focus on the opportunities for incidental learning which can arise in a multidisciplinary clinical setting, concentrating on both formal and informal learning outcomes and will ask whether such outcomes can be measured and if so, how� Ultimately, it will be concluded that much insight and wisdomtakes place by incidental learning in a multidisciplinary clinical environment and that we should seek to create and maintain a work environment that nurtures this type of learning� Accordingly, recommendations will be made for future clinical education which may be able to capitalise on and nurture collaboration, transfer of learning and informal learning opportunities to provide participating students from diverse disciplines with skills and knowledge that better prepare them for the reality of the workforce�
What is incidental learning?
Garrick 3 provides a literature review that offers various definitions of incidental learning� A starting point in defining the concept may be to investigate what formal learning consists of by way of comparison� Tusting 4 states that formal learning comprises the following characteristics:
• It takes place in an educational institution�
• It follows a planned curriculum which has been set in advance�
• It is accredited using formal means of assessment� • Teaching is delivered by way of a hierarchical relationship between teacher and student� 5 By comparison, incidental learning is described by Garrick as, amongst other descriptors, nonintentional, self-directed, experiential, contextual and reflective� 6 In a clinical environment, some experiential, contextual and reflective learning outcomes are intentional on the part of the educator� Part of the objective of clinical legal education is to intentionally attempt to enable the student to learn from experience and discover, for example, the appropriate role of a professional� In addition to intentional learning experiences, clinic creates an environment which also offers serendipity -learning can take place in a spontaneous fashion when you least expect it, often in situations that a teacher would find very difficult to simulate in most classroom situations� However, the opportunities for incidental learning will often depend on the learning environment that has been created� A formal classroom or lecture theatre environment may not be fertile ground for spontaneous and reflective learning amongst students� An appropriate "climate" must occur in which the need, motivation and opportunity for learning exist� 7 Marsick and Watkins describe this climate as simply one of context -that is, incidental learning can come as a result of everyday encounters where a challenge arises or a problem must be resolved� 8 Further, in their study of managerial proficiency reported in 2003, 9 Enos, Kehrhahn and Bell discovered that managers consistently reported that their learning of core managerial skills arose mostly from informal, or incidental, learning opportunities� 10 This indicates that incidental learning has a key role to play in transfer of learning -that is, how a trainee applies skills learned in their training to a variety of situations required in the work environment� 11 Arguably, the context requirement described by Marsick and Watkins is unlikely to arise in formal learning environments and most likely to take place in the context of a clinic -where clients' problems must be resolved and their needs addressed on an everyday basis� This is why 
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clinical education is such a fertile ground for incidental learning -it provides the context which forms the central hub of Marsick and Watkins informal and incidental learning model� Students consistently complain that classroom learning of doctrine has little to do with, or is difficult to apply to, real life client situations (this is especially true of law students where the majority of their legal education has been traditional lecture style)� If we apply Enos, Kehrhahn and Bell's findings about managerial proficiency to university students, it is apparent that much of the skills and knowledge that students acquire from incidental learning can assist them in the transfer of this learning to various client situations both within the clinic and in their future professional lives�
Lave and Wenger 12 point out that informal learning is a social process� It requires people to participate in interactions with others in the workplace that arise out of an integrated set of work relations� 13 It cannot take place in isolation� Again, this is where clinical education really comes to the fore -by their very nature, clinics are social environments requiring students to interact with a variety of people -clients, administrative staff, supervisors and each other� This is a rich and diverse environment which cannot be replicated in a classroom setting where opportunities for informal learning are very difficult to create� Enos, Kehrhahn and Bell found that "interactions with others" was the most prevalent learning activity for new managers in the workplace, and provide a wealth of learning� 14 These are important findings which underscore the value of incidental learning for university students in becoming work-ready graduates� Important incidental learning in practice is also noted by Le Clus as learning that occurs within everyday work activities� Learning as part of experience and participation indicates that learning occurs using a variety of strategies� Making sense of daily occurrences in a workplace involves reflecting on what is known and then experienced in a self-directed way� Le Clus also suggests that incidental learning is a social process that can occur from observation, repetition, social interaction and problem solving� 15 Indeed Le Clus highlights Lave and Wenger's more detailed "community of practice" idea, where activities and understandings do not exist in isolation but have meaning as part of a system of relations among persons� Learning thus involves transformation as stated by Lave and Wenger "becoming a different person" and "the construction of identities"� 16
Incidental learning is also described by Le Clus as most often occurring in the moment, tacit and situated within social situations and interactions with co-workers� Such an environment is available and supported in the clinical setting where the focus is service delivery and the development of students' skills and knowledge for practice� An explicit purpose of social work field placement is to allow experience to influence the developing professional self� 17 Le Clus characterises tacit knowledge as "the subjective and personal knowledge acquired by individuals�" She refers to Gourlay's 18 review of research studies from different disciplines that suggest tacit knowledge is personal, experiential, job specific, transferred during conversation, known or unknown to the learner and as such, is knowledge that can be learnt incidentally or informally� 19 Much of this learning may be incidental to the tasks at hand, unintentional and only noticed in journal reflections or conversations with peers or supervisors� However, it may also be critical to the development of skills in learning from and through experience� 20 This reflective practice can be improved by making such incidental "implicit knowledge explicit and exposed to scrutiny," according to Fook� 21 It is hoped such incidental learning assists growing practitioners to be better at learning to respond and manage change, perform as required and feel satisfied with their efforts as they progress to the workplace� 22
In Marsick's examination of incidental learning, it is further suggested that learning is not only implicit or incidental but more easily understood through the broader socio cultural dimension of workplace learning� The interaction of people in their "social, historical and cultural context" 23 is identified as affecting learning practices and choices, shaping and being shaped by people, not always consciously� Marsick highlights the influence "nurturing socio-cultural and organisational environments" 24 such as the context created for students in the multidisciplinary setting, has on formal and informal individual learning� Activities such as experimenting, reflection, examining practice, sharing ideas, learning by doing and making mistakes, mentoring and coaching, giving and receiving feedback as well as every day conversations with peers and supervisors are all offered as opportunities to stimulate the development of skills relevant to individual professional practice, no matter what the discipline� Supportiveness of an environment for learning in an accidental and incidental way was highlighted during Gola's narrative research� 25 Gola studied social workers in Italy, to better understand informal learning� Marsick noted that Gola identified that social workers' learning could be categorised as "deliberative learning, reactive learning and implicit learning�" 26 The difficulty Gola found studying implicit learning was that even though this type of learning may be driven by values and goals that could be espoused, the learning itself may not be conscious and therefore difficult to identify� An important role of professional supervision is to assist students to identify this implicit incidental learning, as it is experienced� In the multidisciplinary learning setting, supervisors aim to 
Relevance of a multidisciplinary learning environment
For law students, new paradigms of collaborative practice and non-adversarial methodologies in the legal system require law graduates to have a wider understanding of the lawyering roles than was previously expected� As Bratt points out, the conventional study of appellate cases, often being large scale commercial law disputes, provides an inaccurate picture of what graduates will encounter in their daily practice� 28 This method of studying law also does not provide the background, the narrative or the context of law in its social milieu, which forms a large element of the setting of legal disputes in practice�
Further, as Daly notes, the increasingly complex demands of clients' legal issues demand integrated advice 29 -that is, advice from a lawyer which takes into account a variety of non-legal factors� There are also changes taking place in clients' expectations of lawyers� There is a growing belief amongst clients that lawyers must be creative and knowledgeable beyond the strict confines of the law and the legal system and that they will provide a common sense 30 an appropriate course, especially in a situation where a client is a repeat offender� 34 Taking a multidisciplinary approach to such a client will affect how an initial interview is conducted and the resources that are brought to bear from various other professionals in order to deal with the client's wider life issues� This is a much broader investigative and counseling role than lawyers have previously undertaken� If law students don't glean an understanding of, and some familiarity with, this enhanced lawyering role from the outset of their legal education, they will find themselves ill-equipped to provide an appropriate level of service delivery when they graduate� This new understanding can be seen in one of the early comments made in the reflective journal of a law student in the multidisciplinary clinic:
One of the most interesting events has been meeting the police prosecutor handling the criminal matter of one of my clients to negotiate a potential plea. It was surprising to find that the meeting was not adversarial. Rather, there seemed to be a common understanding of what was fair and reasonable and a real interest in working together to resolve the case in a timely manner that also considered the interests of the client.
A multidisciplinary learning environment, where students can learn from those in other disciplines in an informal setting, also assists law students to develop self-identity and autonomy as a professional� There are various choices about one's self-identity as a lawyer that can be made by law graduates� O'Grady suggests that lawyering styles can run the entire spectrum from "empathetic connection" to "detached neutrality"� 35 Parker and Evans propose a paradigm of four different lawyering approaches commencing with the traditional "adversarial advocate", 36 in which the lawyer sees themselves as simply having a duty to pursue the client's interests within the boundaries of legality� At the other end of the spectrum, they posit a self-identity of the lawyer as moral activist� 37 Rather than simply just absorbing their new employer's paradigm of lawyering, law students can develop their own self-identity as professionals by exposure to a multidisciplinary learning environment during their undergraduate legal education� A strong self-identity will benefit the new graduate in their complicated, and often challenging, dealings with the reality of practice� Lesnick posits that law students must be confronted with "questions of identity" 38 in order to promote their professional growth and that a failure to do so sends an unspoken message that legal education is simply a tool to obtaining a well-paid job� In a multidisciplinary clinic, law students have the opportunity to test their understandings of their professional role against those of students in other disciplines, by comparing, for example, their understanding of their professional responsibilities and approach to ethical issues� Such an opportunity assists them to create and refine their understanding of the lawyer's role in assisting with dispute resolution, and more specifically, how they personally define themselves as professionals within that role� When asked By having to rationalize their perceptions of the client's problem to students of other disciplines, the law student is confronted with the need to understand why they are focusing on particular aspects of the client's presentation (and not others)� This requires students to develop self-insight and assists them to form an understanding of their own identity as legal professionals� 39
Autonomy is an essential aspect of lawyering as the practice of law requires the making of judgments on an everyday basis� Ryan and Deci define autonomy as "action that is chosen; action for which one is responsible�" 40 In a clinical environment, professional autonomy translates to student independence and self-direction� 41 In a multidisciplinary setting, law students are forced to rationalise choices to their non-law peers and to take control of the legal aspects of the clients' problems� Working in a team requires a sense of responsibility to other members of that team and this responsibility enhances the notion that they must develop independence� As their team members are looking to them to take responsibility for certain important aspects of the client's matter, law students develop a sharp sense of self-direction and a feeling of responsibility for the choices they make, thus satisfying Ryan and Deci's definition� This awareness of the necessity to act autonomously can also be engendered in a conventional clinical legal education environment, but such students do not feel it as keenly as they are not required to justify their decisions or actions to other members of a peer team: For this student, this skill obtained through working in the clinic supports Enos and Kanter's findings that students working in a multidisciplinary environment "see legal solutions as only one option among a multidisciplinary array of interventions�" 42
Whilst in the workplace effective team work is viewed as an essential requirement of professional practice for social work students, according to Pockett 43 limited attention is given to this aspect of practice in professional social work education� She challenges educators to give this element of best practice prominence in the social work curriculum� 44 The incoming President of the Victorian Branch of the Australian Association of Social Workers -David Maxwell -recently affirmed his commitment to strengthening the professional position of social work in the contemporary scene by focusing his attention on an "increasingly challenging multidisciplinary environment�" 45
The multidisciplinary clinic offers students from the social work discipline along with their law and finance counterparts this learning experience� Despite differences in discipline approaches to their work with clients, students are unified by a context that is based on social justice principles of providing service to those most in need� The legal circumstances in which clients present are "explored holistically taking into account the complexity of the social and financial concerns of each client"� 46 This opportunity enables students to learn much about the complexity of people's lives and the collaborative effort required to achieve change -but equally important and perhaps incidental to the main task "students learn to appreciate the unique skills and knowledge associated with each discipline, from both their peers and their supervisors�" 47 As one social work student highlighted very powerfully: Group learning strategies are an important tool in social work education� The team based learning available in a multidisciplinary setting facilitates co-operative learning amongst students� Research has shown the benefits of co-operative learning for students across a wide range of disciplines 50 and social work educators agree� They suggest it fosters more effective critical thinking, improves student cohesion and respect for diversity amongst social work students� 51 This research is supported by the comments of the social work students in the authors' clinic who commented about their learning:
'Every student approaches it in a different way and more heads are better than one! The more we include each other and contribute, the more the client benefits.
Other students identified the benefits as follows: Work based learning enables social work students to show evidence of their capacity to apply their academic knowledge to practice, as a precursor to learning directly from practice by critically reflecting on everyday tasks once they commence work� 52 Mirabito suggests that field education in partnership with academics has traditionally served as a central strategy in the education of social workers� She acknowledges that, "Schools of Social Work are continually challenged to provide professional training which effectively prepares students" for the constantly changing and increasingly complex, practice context� New practitioners require a set of integrated social work skills that not only include the ability to provide direct clinical services to a diverse and disempowered client group but the skills to also negotiate demands within an agency, organisation or community; to communicate professionally both verbally and in writing, as well as conduct relevant research and program evaluation as required� 53 Political skills in managing in difficult environments, inter or multidisciplinary teams, working collaboratively and taking up leadership roles to develop services and programs are also recognised as necessary skills�
The ability to maintain a strong social work identity in the face of encroachment from other professions is also a current requirement for the new practitioner� Much of this learning is often developed during field education experiences in incidental and spontaneous ways that are context dependent and not always predictable� 54 Developing a sense of professional social work identity can be particularly difficult for new social work graduates who work in a multidisciplinary environment, according to Seden and McCormick� 55 Social workers that place clients at the centre of their practice and who can identify the influence of social context and use a holistic approach based on a trusting relationship, are encouraged to bring these skills to influence multidisciplinary settings� 56 Such workplace contexts are where not only professional practice but professional identities are developed� 57 Davis, Gordon and Walker noted that professional identity development relies on the building of confidence from reflecting on knowledge and learning through practice -a confidence to challenge, negotiate and provide professional assessments of value� 58 Agllias reported in her findings that new social work graduates often struggled with role conflict, clarity and value conflicts� 59 She highlights the increasingly complex contemporary work environment where the role of the social worker may be overlooked or misunderstood� Social work may be Interestingly, the social work students in the multidisciplinary clinic found holding onto their identity a challenging task� Some social work students may have been intimidated by being in the law students' "realm�" Professional status and power differences were observed� However, the consequent learning opportunity is also highlighted by the comments of students� "Law students in a legal service may dominate the way in which interactions between the client and students take place"
"At times it could feel as though the social work component of the Multidisciplinary Clinic was peripheral to that of the law work" "It can be hard to voice your perspective, but that is something that can be worked around with time." "There is a bit of a hierarchy" "In terms of viewing myself as a social work practitioner, one thing all of us achieved is our own sense of resilience."
Developing the skills and confidence to influence workplace culture in order to advocate for and provide responsive and effective social work service is an excellent learning opportunity offered to social work students in the multidisciplinary setting of a legal service, where the core business is legal and where higher status professions like law lead� There is great value in a pedagogical focus on organisational skills and strategies for social work practice in inter and multidisciplinary settings that include legal or health care services� 61 In these workplaces in particular, social work students are required to develop skills in negotiation, collaboration, leadership and interpersonal communication to ensure psycho social issues are voiced and political climates are understood and influenced for the benefit of the client� Skills in effective communication with professional disciplines who command more power and influence is a necessity for contemporary social work practice� 62
What learning outcomes should we expect from an MDC?
In addition to practical skills such as interviewing, negotiation, letter writing, advising and document drafting which are expected outcomes of clinical education, there are a number of other learning outcomes which can be perceived, measured and assessed from multidisciplinary clinical experience� Apart from the acquisition of a number of practical professional skills, there are some less tangible learning outcomes which can be derived from a multidisciplinary environment which are a direct result of this unique form of learning� This is not to say that such skills cannot be obtained elsewhere in a vocational university curriculum -however, a multidisciplinary clinic is an excellent environment to nurture a particular set of skills that are necessary for graduates to operate effectively in today's practice setting� The first of these skills is that of self-reflection� It has been stated before that the clinical environment is the perfect laboratory for action and 60 Ibid 354� 61 Diane M� Mirabito above n 54� 62 Ibid 6� reflection� 63 One of the prerequisites for an effective pedagogy of reflection is that students must be placed in situations which are outside of their normal range of experiences� 64 It is fair to say that a multidisciplinary clinical environment will certainly present challenges to most students which are far outside of their previous educational experiences� Students can be encouraged to develop and refine their reflections of their multidisciplinary clinical education by way of reflective journals or learning diaries 65 which can be submitted to their clinical supervisor, discussed and (if desired) assessed� 66 The skill of self-reflection is essential to becoming a well-rounded professional and in striving to become what Schön describes as the "reflective practitioner" 67 -adult learners who reflect on their experiences for the purposes of self-evaluation and improvement� As one student commented:
"The process of introspection has helped me to reconceptualise the role of a lawyer as more than just a legal advisor. I now understand that a good lawyer needs to play the role of educator, planner and counselor."
Critical reflection learning processes that start with individual experience and include social contexts of professional practice such as workplaces, 'professional cultures, social, political and cultural contexts' 68 are encouraged in social work education -especially clinical practice� This involves examining assumptions that may be implicit or incidental to a task, but significant for practice learning� This reflection is considered critical if it enables 'an understanding of the way socially dominant assumptions' 69 restrict so that more empowering practices may be chosen� Fook encourages professional lifelong learning and the role of critical reflection processes� 70 She also sees the importance of people developing "a sense of their own professionalism and professional practice" 71 separate from workplaces� Developing an understanding of how one's fundamental values impact on the construction of professional identity, which is then translated into professional practices, may occur intentionally or incidentally through critical reflection� Workplace cultures can be very powerful and the importance of educating students to be alert to organisational values is not to be underestimated, according to Fook� 72 In the authors' opinion, there is no better "laboratory" for this to be nurtured than in the multidisciplinary service delivery environment� The students who were surveyed for this paper were very aware of these issues: This purposeful and structured way of achieving insight links in with the concept of autonomy previously discussed in this paper� As law students develop insight into their clinical experiences, they form a self-view of their lawyering style which will be shaped by their interactions with their non-law peer team members� This helps to reinforce their budding notions of autonomy and independence, as noted by this student's learning:
"Law is not for the faint hearted and I need to be mindful of my clients and their needs, as ultimately these will make me happier in my chosen profession."
The pedagogy of a multidisciplinary clinic also leads to law students forming an understanding (perhaps for the first time) of social justice issues� This exposure to a social justice agenda is enriched by interactions with peers from other disciplines (such as social work students) who, because of the very nature of the discipline from which they derive, often have a more sophisticated understanding of social justice at the outset of their clinical experience� Rand points out that social work students operate from the perspective of an "empowerment model" basing their interventions in their clients' lives on whether it will improve social justice for the client and the community� 73 By contrast, law students often perceive the legal system from a positivist construct and concentrate on understanding and applying existing law, rules and processes� As a result of their legal education, they often have a form of legal myopia -focusing on the law "as is", rather than the possibilities for reform and change� Rand further suggests that during their legal education, law students may be exposed to some awareness of social justice issues, but that pedagogy in legal education generally does not approach the social justice agenda in a creative or structured fashion� 74 He contends that law students must form a perception of social justice "that is both strongly held and operational"� 75 Certainly, being challenged by peers in a multidisciplinary team from disciplines such as social work with a strong social justice agenda will assist in this process� These law students highlight their operational learning: In tandem with an increased perception of social justice issues, the pedagogy of multidisciplinary clinic sharpens law students' ethical awareness of the lawyering role and their understandings of professional responsibility� Evans and Hyams note that clinics have not only the opportunity, but the responsibility to provide training in these areas, 76 as there are minimal opportunities in the traditional legal education curriculum to successfully instill a sense of ethical consciousness in law students 77 in an engaging and participatory fashion� Clinical legal education, especially a multidisciplinary environment, constantly challenges students in this area as they are forced to deal with ethical issues on an almost daily basis in the context of attempting to obtain the best possible outcomes for their clients� Indeed, it is the very random nature of clinic which provides the various opportunities to deal with the spontaneous challenges of ethical issues in an immediate practice setting� 78 When an ethical issue is raised in the context of casework, law students must not only consider the published professional rules of conduct, but their own ethical framework, social justice issues and the impact of their conduct on the community� 79 Working in a multidisciplinary team, law students' awareness of their personal and professional ethics are sharpened and placed under the spotlight of scrutiny from their supervisors and peers alike� They are challenged by the twists and turns of the legal system in its operation in the social milieu and they must justify their decisions and motivations to their non-law peers� Parker and Evans refer to this process as 'values awareness' 80 and suggest that legal education can challenge, change and form an early understanding of ethical values in law students which may ultimately lead to better career choices and more satisfactory working lives� 81 Our research indicated that social work students, like the law students, experienced and learnt from ethical dilemmas in their multidisciplinary practice� Ethical principles and values such as confidentiality and taking a client centred approach appeared to be similar for both the law and social work students but were not mentioned by the business economic students� Whilst law places a priority on the client's instructions, the social worker students realised that the best interests of the client and community were most highly valued in their interventions� Similarly, the primary focus of law may often appear to be an overriding duty to the court, or the law itself, whilst for social workers, it is more obvious that clients are of greatest significance� This did result in some value differences and the social work students had to reflect critically on their interventions on a number of occasions, where, for example, there was the threat of further domestic violence, child 81 Id� abuse or criminal behaviour� As clients attend the service for legal reasons, the social work students were cautious about the extent to which they might challenge a law student on an issue of concern� They were aware of the importance of balancing their concerns about a client with the aim of team harmony and acceptance by peers� 82 Cooper notes that social work is about "the judicious and ethical use of power and authority and the accompanying responsibilities�" 83 Learning to assess a personally challenging situation of a client, whilst maintaining a constructive working relationship, increased and tested the ethical awareness for all students at the legal service� 84 Agllias concludes from her research that social work graduates need the support of social workers with experience to reflect and challenge boundary conflicts and unethical practices in the workplace� 85 Eraut's findings confirm that support and feedback are critical factors for "confidence, learning, retention and commitment�" 86 It was found that the quality of this support and feedback as well as appreciation for work completed, impacted on commitment to work� 87 At the multidisciplinary clinic where students are expected to perform and achieve outcomes for clients, students quickly learn about the importance of quality supervision� Supervision is available to not only social work students but all the students and it was acknowledged by most students as supportive, collaborative and valuable� The other opportunity available to students and supervisors is to engage in research to explore the impact of this model of practice on students, supervisors and clients� Undertaking empirical research on the pedagogy of multidisciplinary student learning environments 88 is a goal of the program but not easily achieved given the business of students and supervisors attending to the complex needs of the clients that present� A first attempt at a qualitative study to develop a better understanding of students' perspectives on the influence of the multidisciplinary clinic on their learning and future practice has just commenced� During the last semester of 2012, as students from business economic, law and social work who participated in the multidisciplinary clinic were close to departing; they were emailed a questionnaire by the social work supervisor� A pre and post questionnaire could be introduced in the future to more accurately measure the impact of the clinical experience� Structured and semi structured interviews would explore more deeply the views of students� However, limited time and resource constraints have meant that, thus far, only a questionnaire could be undertaken� The questionnaire provided students with the opportunity to voice their opinions about the program� The forty six students invited to participate were completing their placements and reflecting on their experiences was encouraged using a brief questionnaire� Sixteen were from the law faculty, sixteen were business economic students and fourteen were social work students� An explanatory statement was forwarded as well as a consent form detailing the research title, voluntary nature of participation and confidentiality provisions, for participants to sign if they chose to participate� The questions asked were open ended, designed by the social work supervisor to enable students to reflect on the following: what they had hoped to learn and what they actually learnt; both the positive and negative aspects of their experience; how the multidisciplinary approach had helped (or not helped) to meet the needs of clients; the impact of their learning experience on their future practice; and an opportunity to contribute any other comments which most students completed� Fifteen out of 16 social work students completed the questionnaire; three out of sixteen law students and three students from the Faculty of Business and Economics participated in the research� The high social work student participation may have been a result of their supervisor requesting participation� The other students may have felt less compelled to participate given it was not part of their assessment requirements and assessment was a high priority towards the end of their placement at the multidisciplinary clinic� An interview approach may also have resulted in an increased participation rate� Themes were identified and summarised to contribute to further understanding and development of the learning opportunities facilitated by a multidisciplinary setting� A more refined set of research questions that explores the influence of social justice values and principles as well as models of supervision in the multidisciplinary context is also possible in the future� Themes arising from the surveys received to date from the law, social work and finance students include the value of learning to transfer academic knowledge into practice� Students noted their improved investigative and organisational skills as well as the importance of being thorough and detail oriented� They identified writing skills; insight into the contributions of different disciplines; team work and collaboration as relevant learning� Communication skills such as negotiation, leadership and assertiveness were also skills acquired� Observing social justice in practice was noted, as was the confidence to holistically meet the needs of complex clients� Some students highlighted an increased self-awareness and insight into the value of supervision and supportive peers� Learning about workplace culture, policies and legislation; developing practice autonomy; and professional identity development were among the outcomes acknowledged by all the students from the multidisciplinary experience� All the students from the three disciplines highlighted the value of effective teamwork in multidisciplinary practice� The finance students valued the opportunity to be exposed to 'real life situations'� Law students acknowledged a preference for working with "those who really need my help rather than dealing with company mergers and never meeting a client" and the importance of a 'holistic' approach to be effective� The unique supportive learning environment was noted by both law and social work students� The importance of supervision for support and guidance was noted by social work students who also highlighted the value of input from other discipline supervisors to their learning� More than half of the social work students highlighted the value of the legal knowledge learnt for their future work with clients� Two students expressed their intention to undertake law degrees and two identified working in the legal context as a future goal� Some of this learning occurred incidentally to providing services to clients in need� However, it is still early days in the life of the multidisciplinary clinic and the qualitative methodology and small sample size limit the ability to generalise from these findings� However, it can be noted that students identified their own professional practice learning as well as generic skill development necessary for all practitioners in the workplace� Social work literature reinforces the need for graduates to bring a broad repertoire of integrated skills beyond the clinical to meet current practice demands� 89 In a competitive employment market, it is expected that all professional workplaces would demand similar employability skills, which is an important outcome of this experience based pedagogy� Can we measure these outcomes?
There has been, and will continue to be, much debate regarding assessment in clinical programs� 90 Much of this debate surrounds the dispute as to whether a pass/fail or graded regime is appropriate for the assessment of clinical work� 91 There has also been debate as to whether it is appropriate (or even possible) to assess the acquisition of 'professional responsibility' 92 and how feasible it is to assess insights demonstrated by student in reflective journaling tasks� 93 It is not necessary to repeat these arguments here -however, the authors believe that it is both possible and valuable to measure the learning outcomes of a multidisciplinary clinic, with the aim of providing students with useful formative and summative feedback� Formative feedback comes in many modes and can be informal (such as brief casual discussions with students as to their responses to clients or the way they drafted a document) and formal (for example, scheduled file review meetings or mid semester appraisals) or a mixture of both� Summative assessment can be by way of a written case study or reflective essay� However, Stefani notes that assessment is not just about measuring whether students can deliver a 'product' at the conclusion of the learning period, 94 but should also be about assessing the learning process itself� This supports the notion that the ongoing assessment of the acquisition, development and refinement of emotional and narrative intelligences (often demonstrated via the reflective journaling process) can be a useful vehicle of student learning� Irrespective of the tools that are used for assessment, it is imperative that the multidisciplinary clinic actually assesses the learning outcomes promulgated by the clinic� This was pointed out by Stuckey in the incredibly helpful CLEA Best Practice Report: "Outcomes should be measurable� It is self-defeating to state an outcome which cannot be assessed� At the same time, it is important not to be bound by the expectations of objective decimal place accuracy� In this context "measurable" means a general judgment of whether students know, think, and can do most of what we intend for them"� 95
If the expectations on students and the learning outcomes of the clinic are made explicit, students can be assessed on practical skills such as interviewing, advising, file management and letter writing as well as the less tangible skills such as reflection, professionalism, creativity, collaboration and teamwork� Many of these less tangible skills are also learnt via the vehicle of incidental learning and can be also be reliably assessed� Assessment rubrics which identify both practical and less tangible skills can be created which are provided to the students at the outset of their placement in the clinic, and formative feedback provided to students as to whether they are being successful in attaining the skills and qualities expected of them� An assessment rubric of this sort needs to be comprehensive and versatile, enabling students to obtain marks in various areas of both the practical and less abstract skills being taught intentionally and acquired by students in their participation in the clinic� 96 This is quite a burdensome task for clinical educators, as it requires much commitment to the assessment regime in terms of observation of the students, appropriate scrutiny and analysis of their performance 97 but the outcomes for the students of detailed, timely and continuous feedback which is linked to the learning outcomes of the clinic greatly enhances their learning experience� Social work educators are interested in promoting good learning outcomes driven, according to McDonald, 98 by a responsibility for the "well-being of a student's future clients�" 99 Social work literature, she suggests, describes student self-efficacy in terms of client outcomes and students' readiness for practice� Continuous improvement in skills education to increase student self-efficacy is recommended� Promoting skills in "critical analysis and problem solving within a framework of ethicality" 100 is also supported� Pocket emphasises the need to prepare social work students with the skill, insight and critical ability to deal effectively with the uncertainties of practice in the postmodern world� 101 These skills are assessed during field placement by clinical educators against relevant learning areas� All learning -observed, documented, reported and practiced, structured or incidental -is constructively reviewed for discussion during supervision and placement reports provided to the individual student as feedback and evidence of their experiential learning for practice�
Team based learning evident in multidisciplinary settings assists students to investigate, discuss and explain the best approach to addressing the complex world of professional practice� 102 Learning about the dynamics of working with others to achieve shared goals involves each student taking some responsibility for outcomes� This learning may develop at different stages for each student� 103 Ensuring students are assessed fairly and are held accountable for their contribution requires feedback to both individuals and teams about their performance that is frequent and timely� Assessment of outcomes can include evaluations of student engagement, supervisor satisfaction as well as student attainment of the specific knowledge and skills necessary for practice� Research to date demonstrates that the learning outcomes for students in the team based 
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Conclusion -implications for the future
To a large extent, our multidisciplinary clinic it still in its pilot phase� The supervisors are constantly learning along with the students� However we have identified, through this research, that incidental learning that has been taking place and the value derived by the students therefrom include the micro skills needed for practice; learning about student preferences for contexts of practice; working with other professionals from their own and different disciplines as well as what approach is most effective with their clients� We believe that we now have some opportunities to capitalize on these benefits� We need to find ways to maintain and nurture an incidental learning environment in order to improve proficiency and transfer of learning in the clinical setting� Part of doing this is simply awareness of the value of incidental learning� It also includes the provision of opportunities for students to indulge in what Harrison Owen refers to as "spontaneous corridor conversations" 105 -this requires "open space technology" 106 , that is, not only informal areas for students to work and socialize, but informal time for them to do so� Inevitably, providing both this space and time may require changes in workroom geography and in timetabling client interviews, seminars and other formal learning times� It may mean a reduction in formal teaching time or in the way this is delivered, in order to maximize informal learning opportunities� Clinical educators can assist students to link their theoretical learning to workplace practice� This significant learning may be informal or incidental and developed in collaboration with teams of professionals from different disciplines� Learning to work with other disciplines in a team context is a particularly relevant skill for social work students, who may find their social work role in the workplace not always clearly defined� 107 Shared learning experiences (as noted by a number of students in this research) have many benefits that often occur incidentally� Most importantly, this includes an increased understanding of the motives and intentions of other professionals, as well as the cultures that influence their practice�
The "growth and transformation" of students into professionals occurs from learning from experiences that may be made transparent or more evident to students during the practice of their micro skills in a real life context� Some of this learning is incidental and uniquely dependent on the individual student and their experience of the practice context� Such educational contexts are found in inter and multidisciplinary practice settings� 108 According to research conducted by Enos, Kehrhahn and Bell, "Proficiency is the result of informal learning�" 109 Finding opportunities for learning naturally where support and feedback are available was a critical finding by Eraut� 110 Our early research from the multidisciplinary setting previously discussed also supports these findings and provides student perspectives on the value of their experiential learning� As such, the results of this research and our new understandings of informal learning provide clinical educators with challenges in order to maximize the incidental learning benefits students receive from a multidisciplinary clinical environment� Clinical educators have a responsibility to actively engage students in interactive and innovative initiatives� Acknowledging the value of incidental learning for all students, no matter what the discipline, is an important factor in ensuring education prepares graduates well for the increasingly complex workplaces of today�
